Effective Learning and Teaching:  A Thinking Skills Perspective.

The following are brief descriptions of classroom/school trials and projects prompted by the seminar on 24th September 2004.
	School
	Teacher
	Subject of trial
	Comments

	Plockton HS
	D Noble
	Comment-only marking with Higher pupils.

The end of topic test was marked with comments only.  Normal practice had been to give a mark plus an indication of pass/fail.
	Those who usually passed end of topic tests were unhappy: “How can you tell if you passed?” etc. 
Those who were less able were pleased with this system as they were not made to feel failures.

	Inverness Royal Academy
	Kathleen Marshall
	Theme

Questioning, modelling and thinking time with an S4 class and 2 Higher S5/6 classes.

Curricular area

Recall of texts studied and preparation for critical essay writing.
Strategies

Sat in a circle and made wee “games” out of “thin” questioning on text just studied.  After being modelled by me, everyone devised 5 “thin” questions.  I asked first question and if that person got it correct they had to ask someone else one of their questions and so on.  If they got it wrong, they had to nominate someone else to ask them a question.  We then moved on to each person thinking up a “fat” question (again after being modelled a couple by me).  We had some thinking time on the first question, then worked our way around the circle, giving different points.  When we were out of ideas on that one, the next person asked their question and repeated the process.  I made this more competitive with S4 as they were “out” if they couldn’t come up with anything.
	“Thin” questions useful for simple recall of text and certainly more learning taking place when they come up with the questions.  Also more fun!
“Fat” questioning really great preparation for critical essay writing as it enabled them to get to the heart of the matter each time and shared these ideas in such a way that everyone was interested.  Thinking time, or wait time, was really important here and highlighted the importance of thinking about these questions in the exam.

	Cradlehall Primary
	Lorna Genini
	Feedback

To use oral feedback to enhance not only the T&L experience, but also pupils’ self-esteem and confidence.  I incorporated the “two stars and a wish” method of giving feedback into my classroom practice, a strategy which allowed the pupils to be actively involved in their own learning process.
	I was a little surprised initially that this strategy of self-assessment in pupils so young (P1) was so successful.  I observed that the children responded positively not only to my 2 encouraging comments, but also to my “wish” that they had done something better.  As they became more familiar with this type of feedback I noted that they became more able to offer ideas and opinions about what they could have done better.  At the end of the 4-week trial I also observed that in general the children appeared to succeed and were more aware of their own ability; they were able to carefully consider how they could meet their learning criteria or targets and could them reflect on their attainment. 

	Tuition Service, The Bridge
	Fiona Duff
	I used mind-maps to get my pupil to think how he would behave in school.  He chose his key words and said what pictures/symbols he wanted drawn.  I had to write it, but it was all his own ideas.
	Mind-mapping behaviour was much better than working through a heavy booklet on retracking, which involves much reading.  The pupil was very enthusiastic and used lots of colour and developed his own ideas.  His enthusiasm was such that his pupil support worker commented to me about how well he seemed to have taken to the lesson.  He now wants to use mind-maps instead of reading through the book.

	Portree HS
	J Hendry

S Turner
	Self marking of essay questions in Higher Biology.
	Still ongoing.  Time consuming to generate marking schemes suitable for pupil use, but some signs of improved “ownership” of essay marks by pupils and I am hopeful that improved confidence will follow.

	Charleston Academy
	Karen Meikle
	To seek better pupil responses (oral) via the use of “wait time”.  Trialled after pupils were taking part in solo talks - feedback given to each other orally.
	It worked out very well.  Pupils’ responses were much more detailed and in-depth after given at least several seconds’ wait time.  At first, both pupils and I found it a little “uncomfortable” or strange to spend the time thinking quietly!  We now try to practise this strategy in all aspects of our class work.

	Ullapool HS
	Ian Williams
	Not giving pupils grades for their work (S Grade and Higher English).

In an earlier project, I reduced the number of graded assessments, but never really let go of grades in any given unit.  This time I have abandoned grades altogether.

The approach was useful.
	First I felt freed/released to make many more more practical comments with S5 because I did not feel the need to tie every comment to marks/grades.  Marking was easier and more pleasurable because I was not seeking to make any iron criteria-judgements but instead actually explaining much more creatively how to improve.  Second, the (S5) motivation for the next essay was improved remarkably  because the students did not see the work as “finished” or “labelled”: they were released to go forward as part of a process.  S4 motivation was also improved: I expect evidence from  closer analysis of the later, summative assessment.

	Muirtown PS
	Jean M Macdonald
	After the course, I decided that I am guilty, when asking questions, of not giving enough thinking time.  I decided to trial “no hands up” in order to develop thinking time and pauses between questions.  I also gave the pupils the opportunity to talk in pairs about a question before responding.
	I found it difficult to sustain a longer wait time at first, because I was impatient for an answer.  Over the four weeks I have found that the responses given by my pupils are more thoughtful and the responses from the shy/less able pupils have increased.

	Dornoch Academy
	Karl Weidner
	Questioning with S3 pupils.

To explore the difference between assertive and aggressive behaviour and to develop assertiveness skills.  At the end of the 2-lesson unit each pupil put forward a selection of questions - for general discussion - that they felt reflected the required lesson outcomes.
	I began by outlining the overall Aims and expected Learning Outcomes of this short unit.  We then moved on to explore different types of question, ie open and closed, “fat” and “thin”, so that pupils would have a better understanding of the purpose and quality of questions they were being asked to generate.  At the end of each lesson I recapped what we had covered.  On completion of the unit (2 lessons) each of the pupils produced a set of questions that they considered appropriate to the task that they had been set (see selection below).  

The trial went very well.  The degree of understanding required to fulfil the set task necessitated “mature” thinking and greatly enhanced the learning process.

A selection of pupil-generated questions.

1) What is aggressiveness?

2) What is assertiveness?

3) What are the 3 parts of the “I” message?

4) Does being aggressive make you a bad person?

5) Should we use “I” messages?

6) How should you react to aggressive behaviour?

7) How can one be assertive without being aggressive?

8) In what way has  this unit made you more assertive?

9) Is assertiveness limiting?

10) What kind of language does assertiveness rule out?


