Report on Assessment is for Learning Project

Feedback Through marking

	School

Crossroads Primary School 


	SMT Contact 

Christine Sutherland    

	Timescale of the project

6 weeks:  5th January 2004 to Thursday 12 February 2004.


	Pupils: Age/Stage/Number

P4 class (age 8)   P5 class (age 9)  In each class 

there are 3 pupils, one of which has learning

difficulties but works with the rest of the group in Maths.

	Staff involved

Mrs C Sutherland & Mrs Fiona MacLeod




	Aims of the project

Students will play an important, active role in formative assessment.

Students will become more active participants in their own learning through peer/self assessment, thus providing them with life long learning skills.




	How the project worked out

Proposed Approach:
1)  In Mathematics pupils will mark peers work, identifying any incorrect calculations.  These incorrect calculations will be identified using a small red dot.
2)  Pupils discuss each others mistakes and amend as necessary.
3)  Use of A4 whiteboards for group calculations.

4)  Teacher will be free to observe and intervene where necessary.
5)  Group will come together with teacher to discuss their work
.

Comments: Pre-project.

Both groups of children were interviewed before the project started and their comments recorded on tape.

· They decided that they did like ticks but they must be done in green. They wouldn’t like to see a page with no ticks on. 

· They definitely did not like red dots at all. 

· One child commented that crosses made him feel very nervous and the thought of doing corrections was not pleasant at all. 

· They all liked reading the comments at the end of their work and a green star was something that they liked to see.

· They felt that it was fine for the teacher to mark their work. They also did not mind the SfL auxiliary doing the marking. They definitely did not want a parent to mark – a comment was that parents might not know what to do or how to do things correctly. Also some pupils would feel nervous at parents seeing their mistakes.

Comments: Post-project 

· Giving the children small blocks of work to do at a time really helped them to focus on their task. It especially benefited one pupil with ADHD – there was a significant difference in his concentration level and his behaviour. 

· Because they were working as a group all children became absorbed in their task and were very relaxed about their work – the anxiety of having to “have no corrections at the end” was taken away because most of the time their work was correct at the end. 

· Working in this way led to the children becoming more confident about beginning a new task. Seeing their work correct at the end also led to greater self esteem – especially noted in two pupils with quite low self esteem.

· Each task became a true learning process which was also highly enjoyable. The children really enjoyed discussing how they had worked out an answer and using white boards to do group calculations was seen as a fun and important activity. Hearing the children’s discussions was also invaluable as an assessment tool for both teachers. For all the children concerned, the doing of the work became more important than the mark at the end.

· All children now managed to complete their tasks. This was a very significant step forward for the pupil with ADHD.

· All children now succeeded in achieving their targets. At the end of a block of work both teachers knew that pupils had really understood and coped with the task in hand.


	Evidence

Pupils’ comments on tape.

Pupils’ jotters.

Observation of pupil interaction.


	Other observations / Recommendations for future developments

This way of working certainly benefits all pupils. It makes learning easier, interactive and fun for the pupil. It was interesting to see the significant benefits for the pupil with ADHD and also for another pupil who lacked confidence. 

Teachers could observe the learning process taking place. 

Almost all parents were interested in the project and realised their children were benefiting. However both pupils and parents do like to see a page with ticks. The parent of the pupil with ADHD was particularly pleased to see the progress her child was making, both academically and with his concentration and behaviour during Maths lessons. 

Time must be allowed for planning the targets of each Maths topic. These targets would then be sent home as curriculum information for parents.

A major issue for this project was planning for time to observe the group of children in a busy classroom situation. It is proposed that Head teacher and Class teacher agree to a programme of team teaching to allow time for observation and ongoing recording. This would lead to more written evidence from teachers.

Time also needs to be set aside for becoming familiar with maths games and websites.

For a teaching head teacher with a regular management teacher coming in, it was important to fully brief the management teacher on the methods being employed. On some occasions there just wasn’t time or opportunity to brief occasional supply teachers coming into school. Indeed on one occasion a supply teacher put ticks on all the pages with no ticks, she presumed they had not been marked!

It would be beneficial to allow the groups of children to continue working in this way. At the upper end of the school (P5-7) there will be two groups next session who have become familiar with this way of working (next session’s P5 and P6). It is proposed that next session’s P7 now be introduced to this method of working. At the lower end of the school, it is proposed that a new group will be asked to work in this way.




