Report on Assessment is for Learning Project

	School
Kilchuimen Academy
	SMT Contact
Dr Peter Wilmot

	Timescale of the project

3 weeks
	Pupils: Age/Stage/Number
S3 and S4 Intermediate 2 German

	Staff involved

Gisela Cumming


	Aims of the project
To enhance students’ writing skills in German at Intermediate 2 level by incorporating complex sentences.  To video-record an interview scene to consolidate the structures.

The focus was to promote peer- and self-assessment, but a wide range of formative assessment strategies were adopted which included:

· the promotion of thinking skills

· the use us problem-solving techniques

· the use of wrong answers

· group and pair work

· discussions

· feedback comments rather than grades

· oral feedback from teacher

· peer assessment and peer tutoring

· redrafting of work

· developing communication skills


	How the project worked out
I chose to undertake the project with S3 because it is not a big class and I get on well with the students.  At the time of the project S4 were sitting the Prelim exams and as that took priority it was not appropriate to experiment with new methods.

This project involved Planning, Action, Observation and Reflection.  The main purpose of the project was to include considerably more self- and peer-assessment than I had used hitherto with the class.

I explained the project to the class.  In the first lesson I asked them to write 30–40 words in German about their school using the present tense and structures with ‘because’ or ‘I think that’.

The students worked together in groups of three.  They were encouraged to work collaboratively, i.e. if they had to look up words in the dictionary to share the word with the group and discuss with their partners how to use the word in the sentence, e.g. verb ending and position of word.  If the wrong word was selected from the dictionary (e.g. instead of school subject, ‘subject’ as in a kingdom) I asked the student to go back to the dictionary and discuss with the group, and if necessary me, which word would be appropriate in our context.  I also tried to elicit words, e.g. if they knew ‘favourite meal’ what would ‘favourite subject’ be in German?

Changed practice in the classroom
This method of working in groups was new to students and they needed to be reminded that they were required to work with their partners.  When they asked ‘Is this right, Miss?’ I would answer, ‘Has your partner seen this sentence?  What does he/she think?’  Sometimes I would be more specific ‘Does your partner think the verb ending is right or does he/she want to suggest a change?’

When the class was working on ‘writing about their holiday job’ one student asked me ‘How do you say ‘I liked taking orders?’’ – ‘All right’ I said ‘let’s work it out.  What is the German for ‘take’? Ask your partner to look up the word ‘order’ in the dictionary.  But be careful.  You will find many words with completely different meanings.  Discuss it with your group, once you have found the word in the dictionary.’

When the students had finished writing their paragraph they would swap jotters within their group and assess each other’s work, using the following criteria: Can I understand it? Does it make sense to me?  Only then they would check: Was the verb in the right position, right ending, right tense?  They had to know the grammatical rules themselves to be able to mark their partner’s jotter and this consolidated their own learning.  The able students could do it and they could explain to their partners why they made changes. 

A weaker student wanted to give me her jotter for marking.  She felt that she had done her bit and when I tried to explain something to her, she simply answered ‘yes, whatever’.  But she was more willing to accept correction and explanation from her fellow student.


	Evidence
Group work and peer assessment had several benefits:

· It helped students to become better learners, being more aware of themselves and their way of working.
· It enhanced motivation.  Students were more focused on their work.  Group work supported lower attaining students which helped their self-esteem.
· When students are given responsibility for their own learning, correction and evaluation, they feel respected.  
Peer assessment is successful if students have a positive attitude to it and see it as helping each other. When analysing my class observation I was certain that not one of the students had ever commented negatively about another student’s work.  They naturally took account of others’ feelings when discussing their work.  Students also need a clear understanding of the task.  They have to know what they are trying to learn and what is expected of them.

Pupils’ Evaluation

Pupils had to evaluate their performance.  Here are a few comments:

I found my third performance the best because my partner and I were trying and concentrating very hard, so it was quite good.

I could speak a bit louder and more clearly.  I think it went okay.

My partner was too fast at speaking and I was too slow.  So he said some of my words, so it was not good.

I think I did well, but I need to get used to the video.

I should take more time to learn my homework.

A few takes would improve my performance.

The video did make me feel nervous but the second time it was better.

I think you should be working with a partner more often, so you can get used to working with a partner.



	Other observations / Recommendations for future developments
I also used formative assessment strategies when working with S2.  Pupils were working in groups of three or four to translate a passage from French.  They collaborated, one writing the English version, one using a dictionary and the other(s) translating orally.  This exercise was very successful: pupils were focused on their task, it improved pupils’ confidence and motivation, closed the gap between low and high achievers and raised attainment.

However, one higher attaining pupil worked by herself because she felt that was the only way she would learn, being entirely responsible for her own work.
Videoing pupils’ work for peer- and self-assessment was successful,  but there are logistical problems in editing video recordings.  There is a need for training and for information on software available.



