ST CLEMENTS SCHOOL

Language and Communication
Policy & Programme Of Study

Foreword
St Clements School Language and Communication Programme has been drawn up by a number of colleagues at St Clements School, in collaboration with the Speech and Language Therapist. The programme is designed over 5 areas. Some pupils will proceed through to Advanced level (Higher Still/Access courses) during their time at the school. A Transition phase is also included for the vast majority of pupils, in which they will consolidate their learning and develop life skills that will support independence after leaving school based on the ASDAN programme and Person Centred Planning.

Class teachers, in conjunction with senior management, parents, multi-agencies and pupils where possible, will decide the most appropriate way to navigate their individual pupils through the programme, and they will be expected to use their expertise and knowledge of their students to customise it to suit the needs of the individuals within their class. 

The Sensory Curriculum 

Communication and language is not a separate part of the Sensory curriculum.  Rather, it is an integral and core element of the pupils’ learning.   Any child new to the setting must be given a period where they are intensely observed in various situations/environments before targets are set.  However,  steps have been included within a box at the beginning of each  ‘Outcomes’ section to illustrate where key aspects relate to the wider language framework.  Although these steps are numbered, they do not serve to suggest that all pupils will attain all targets, or reach them in a hierarchal way. Also, at times there may be an overlap to include areas of the elaborated curriculum as appropriate.  It is important to be aware of the child as a whole and realise that aspects such as mood, health, sleep deprivation, for example, will affect the willingness or ability of the child to engage in certain tasks.  

The outcomes have been developed from the Routes for Learning structure (which offers many further steps that pupils may follow in order to reach these milestones),  and insights gained from research and writings of those well known in the field, in particular the ideas of Flo Longhorn and David Hewett.  The experience and knowledge of teaching staff and relevant agencies, such as Speech Therapy, Occupational Therapy and Physiotherapy have also been taken into account.   This allows for a degree of creativity by the teacher to develop and deliver a broad and rich Multi-Sensory Curriculum in order to stimulate pupils and address individual need.

Many activities and contexts for learning should be created in order to assist pupils to consolidate learning and progress within these stages. As highlighted within The Routes for Learning guidelines, which states that, early stages of development will potentially develop from ‘Reflexive’ to ‘Reactive’ then to ‘Proactive,’ and that ‘Opportunities to consolidate, maintain and generalise skills and concepts’ must be created.   

Rationale
Language is at the heart of all children’s learning and is essential to all areas of life.  It is vital that each pupil’s potential is developed to the full.  Most people absorb many aspects of language through everyday activities and normal developmental stages, but this is not the case for our pupils for a variety of reasons.  Individual programmes of work are necessary in order to deliver a language programme which is appropriate and relevant to the needs of the individual.
The Language and Communication programme is made up of

1. Teaching focus areas that will be followed by pupils from P1 through to S2 (derived from the Routes for Learning, the Elaborated and 5-14 guidelines).

2. Language and Communication Access units and courses studied from S3 onwards (including ASDAN).
3. A transition phase incorporating key life skills for pupils aged 16 – 19 (ASDAN, Person Centred Planning).
Key Features

The key features of the Language and Communication programme reflect The Highland Council Programme of Study Early Years, Routes for Learning, Elaborated 5-14, the 5-14 guidelines, ASDAN and the Access courses and the four capacities of the ‘Curriculum for Excellence’.

Every child and young person should be given the opportunity to become

· Successful Learners – able to take responsibility and become increasingly independent

· Confident Individuals – with a sense of self-worth and self-awareness, secure in their values and beliefs

· Responsible Citizens – with respect for others beliefs, able to make informed choices and decisions wherever possible

· Effective Contributors – to recognise and celebrate achievement and develop interpersonal skills

These key features permeate all teaching and learning at St Clements School.

Aims
In delivering our Language and Communication programme we aim to

· To provide a language and communication programme which will create the best conditions for social, emotional, aesthetic, intellectual and moral development.
· To ensure that all pupils have the opportunity to participate in and enjoy the full range of experiences offered by the language programme to their full potential.
· To encourage pupils to express their needs, feelings and thoughts through the use of signs, symbols, other communication aids including ICT, spoken and written word.
· To encourage a positive attitude towards others through language development including concern for tolerance, enjoyment, co-operation and sharing.
· To maximize the use of motor skills to aid communication.
· To ensure that all pupils have an individual programme suited to their needs.
Assessment and Recording

Assessment is ongoing throughout the year through IEP’s and the programmes of study.  Short term targets are set and reviewed at least once a term.  Various forms of assessment are used including observation, checklists and written work (see Assessment tools) where appropriate.

Reporting

Annual review meetings are held in August/September where the IEP long term targets are discussed.  The finalised targets are shared with the parents soon after the meetings and parents sign an agreement form.  Parents are kept informed of the short term targets throughout the year.

Parents receive a written report once a year – in the summer term.  Parents are also invited to attend parent contact evenings in June.
Responsibilities

· Senior management will ensure that all staff are familiar with this programme of work and that its use will be reflected in IEP’s and forward planning.

· New staff induction is essential in this area and will be provided as required.

· Resources will be accessed by staff in the agreed way, and will be maintained in good order.

· This policy and programme are to be seen as a ‘working’ document, and kept under constant review. Consequent changes will be made after consultation with staff.  

Appendix 1 A framework for recognising attainment
 -the following table is intended to aid classroom practitioners to assess their pupils attainment at the most fundamental levels.
	Encounter
	Pupils are present during an experience or activity without any obvious learning outcome, although for some pupils, for
example, those who withhold their attention or their presence from many situations, their willingness to tolerate a shared activity may, in itself, be significant.

	Awareness
	Pupils appear to show awareness that something has

happened and notice, fleetingly focus on or attend to an

object, event or person, for example, by briefly interrupting a pattern of self-absorbed movement or vocalisation

	Attention and response
	Pupils attend and begin to respond, often not consistently, to

what is happening, for example, by showing signs of surprise,

enjoyment, frustration or dissatisfaction, demonstrating the

beginning of an ability to distinguish between different

people, objects, events and places

	Engagement
	Pupils show more consistent attention to, and can tell the

difference between, specific events in their surroundings, for example, by focused looking or listening; turning to locate objects, events or people; following moving objects and events through movements of their eyes, head or other body parts.


	Participation
	Pupils engage in sharing, taking turns and the anticipation of

familiar sequences of events, for example, by smiling,

vocalising or showing other signs of excitement, although

these responses may be supported by staff or other pupils.



	Involvement
	Pupils actively strive to reach out, join in or comment in some way on the activity itself or on the actions or responses of the other pupils, for example, by making exploratory hand and arm movements, seeking eye contact with staff or other pupils, or by speaking, signing or gesturing.

	Gaining skills

and understanding
	Pupils gain, strengthen or make general use of their skills,

and understanding knowledge, concepts or understanding that relate to their experience of the curriculum, for example, they can recognize the features of an object and understand its relevance, significance and use.

















