APPENDIX 1 A framework for recognising attainment
 -the following table is intended to aid classroom practitioners to assess their pupils attainment at the most fundamental levels.
	Encounter
	Pupils are present during an experience or activity without any

obvious learning outcome, although for some pupils, for

example, those who withhold their attention or their presence

from many situations, their willingness to tolerate a shared

activity may, in itself, be significant.

	Awareness
	Pupils appear to show awareness that something has

happened and notice, fleetingly focus on or attend to an

object, event or person, for example, by briefly interrupting a pattern of self-absorbed movement or vocalisation

	Attention and response
	Pupils attend and begin to respond, often not consistently, to

what is happening, for example, by showing signs of surprise,

enjoyment, frustration or dissatisfaction, demonstrating the

beginning of an ability to distinguish between different

people, objects, events and places

	Engagement
	Pupils show more consistent attention to, and can tell the

difference between, specific events in their surroundings, for

example, by focused looking or listening; turning to locate

objects, events or people; following moving objects and

events through movements of their eyes, head or other body

parts.

	Participation
	Pupils engage in sharing, taking turns and the anticipation of

familiar sequences of events, for example, by smiling,

vocalising or showing other signs of excitement, although

these responses may be supported by staff or other pupils.

	Involvement
	Pupils actively strive to reach out, join in or comment in some

way on the activity itself or on the actions or responses of the

other pupils, for example, by making exploratory hand and

arm movements, seeking eye contact with staff or other

pupils, or by speaking, signing or gesturing.

	Gaining skills

and understanding
	Pupils gain, strengthen or make general use of their skills,

and understanding knowledge, concepts or understanding that relate to their

experience of the curriculum, for example, they can recognize the features of an object and understand its relevance, significance and use.


The above framework has informed the development of P Levels (in England) but QCA recognizes the limitations of measuring hierarchical and linear progress mechanistically from encounter to attainment.   For example they acknowledge that it is possible that pupils’ responses may change from day to day and from experience to experience. The pupil who used to be an active participant may, for a range of complex and (hopefully) temporary reasons, show little response in a new setting. Later, the same pupil may give responses showing that new skills, understanding, or areas of knowledge have been strengthened. The framework may give staff a greater understanding of how pupils move through a learning process and it offers a commonsense perspective that illustrates a hierarchy of learning at fundamental levels. The QCA guidelines suggest that schools should also recognise that pupils also progress  by consolidating knowledge and skills in wider contexts at the same level (Staves, 1993).
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